Basic writers are defined as those whose home dialects are least like standard English. Given that all dialects of Fnglish are capable of conveying complex thought, the question facing educators is, Should students be made to learn and work in standard English, or should they be given the opportunity to express themselves in their home dialect? Basic writers, unfamiliar with the genres of academic writing, write according to discourse forms with which they are familiar, such as soap operas or grammar school history lessons. The qlestion of whether students should be required to learn conventional genres or allowed to work in ones with which they feel comfortable is answered by standard English advocates who say that the standard forms are necessary for college work and by advocates of other forms who say that criteria for college success must change. In looking at academia as a language community in which language creates and organizes a world view, the clash between dalects becomes apparent. As basic writers learn the new world view, they become bicultural and are pressured into subsuming their less prestigious, less socially powerful world view in favor of the academic. (CRR)
am seeking a more comprehensive approach.
One approach sees basic writers' entry into college as precipitating a clash among dialects. The basic writers are those students whose home dialects are least like Standard English, the preferred dialect in school. When their problems are seen in these terms, some teachers say that the solution is to help--or require--these students to learn Standard English. If, however, the discourse conventions are seen as generating, and not merely conveying, certain kinds of complex thinking, then the "same" intellectual work is not possible in different genres. For example, the journal would be seen as a genre that generates personal connections with classwork, such as expressing religious revulsion for genetic research, but that discourages other kinds of thinking, such as surveying religiously motivated resistance to scientific research through the ages. According to this line of argument, students would need to learn other, more "academic" genres if they were to become able to perform more kinds of academic intellectual work. A corollary of this position is that whereas many genres, like the many dialects of English, are equally capable of generating complex thoughts, they are not capable of generating the same complex thoughts. Thus students will be thinking in different ways, depending upon the dialect and discourse forms with which they are familiar.
It is a short step, then, from seeing basic writers' problem I want to find an approach to the difficulties of basic writers entering college that can take into account these differences in dialects, discourse conventions, and ways of thinking. I think the notion of a language community will be helpful here--that is a community that coheres because of common language-using practices. Perhaps all communities are in some sense language communities, although social class or geographic proximity, for instance, may also play a part in their cohesion.
But the academic community is a community united almost entirely by its language, I think; the academic community is not coterminus with any social class, though it is more closely allied to some than to others. Like any other language community, the academic community uses a preferred dialect (so-called "Standard" English) in a convention-bound discourse (academic discourse) that creates and organizes the knowledge that constitutes the community's world-view. If we see the relation between dialect, discourse conventions, anJ ways of thinking in terms of a language community, then we can no longer see dialects or discourse conventions as mere conveyances of thoughts generated prior to their embodiment in language. Rather, dialect and discourse generate thoughts, constitute world-view. It would not be correct, however, to say that a language community's world-view is determined by its language, because that would imply that the world-view could not change as a result of interaction by the community with the material world, and we know that such changes do occur (see Kuhn) . In order to participate in the community and its changes, however, one must first master its language-using practices. argued that we should see basic writers as the products of an oral culture, so that differences of world-view become differences between "literacy" and "orality" (see Ong, Farrell) .
Such analyses seek to attend to what the European researchers
call class differences, in that oral culture seems to occur more frequently in certain social groups. The orality/literacy dichotomy, however, eventually flattens out such differences on behalf of the two main categories. Hence the variety of basic writers' cultural backgrounds and the differences in world-views arising from_this variety are not taken into account.
We will find it hard to assess the difficulty of acquiring the academic world-view until we know how different it is from basic writers' home world-views. Even though we cannot now say how great the difference might be, since we do not knoW enough abc.,L't basic writers' original world-views, basic writers'
"outlandishness" in college strongly suggests that the difference is great and that for them, to a much greater degree than for other students, acquiring the academic world-view means becoming bic.titural. We do not know how difficult it is to become bicultural, although evidence exists that this is possible (see there is some evidence that such benefits exist (see Patterson, Hoggirt Hence the world-view Perry describes can be taken as hegemonic,
as the "target" world-view toward which basic writers are urged, to a greater or lesser degree, everywhere.
I do not wish to summarize Perry's entire scheme here, partly out of time considerations and partly because, since we cannot assume that basic writers are coming into the process from the same sort of cultural bacKground as Perry's research subjects, we have no reason to assume they will go through the same stages on their way to the final developmental position. I will attempt, however, to summarize that final position as the one at which basic writers must eventually arrive, if they are to succeed in college, however they get there.
Perry finds that the young men who have completed the process he describes see the world as a place in which there are no "Absolutes," no standards of right and wrong that hold good for all times and places. They feel that anyone who still sees the world as governed by Absolutes is epistemelogically provincial. The liberal arts college, in contrast, requires the comparative study of Ideas as the only way to choose among competing standards, to arrive at an informed judgment. Perry states that the essential component in the world-view of the 8 "liberally educated man" is the willingness "to think about even his on thoughts, to examine the way he orders his data and the assumptions he is making, and to compare these with other thoughts that other men might have" (39). The outcome of his deliberations is that he chooses to make "Commitments" to certain ideas, projects, and people, Commitments which will order his adult life.
On what basis are these Commitments made? Perry implies that their content will be strongly influenced by the Allegiances students bring with them to college, to a particular religion for example. At the same time, however, their form will be influenced by academic standards of logic, evidence, and so on. 
